Additional resources for Chapter 4, “Preparing Arabic Teachers for Integration:
The Edinburgh Model” by Jonathan Featherstone, in Arabic as One Language:
Integrating Dialect in the Arabic Language Curriculum, edited by Mahmoud Al-
Batal, Georgetown University Press, 2018.

Activity 4.1:
Icebreaker Activity asaadl st hlid

Ol
oomoolbef e Al e
O Agalall ld a5 Wil aaill olay o 3 Y ia ) lllal) (i 1

ol I ayy Yl Apalad) Glaty o 3 Y a2
csinY) Cllal) Lgalsy clgmaall 5T (e Al Lalsay) () iy .3
G yadly Gaslall) el Al Jead daaladly aladdl G atiag .4

(in I Lis Aalally oamil) (i auadl) "JalSiall grgiall’ G aiiay .5
L bl il el Qanyil Ayl G

Jonathan Featherstone - Islamic and Middle Eastern Studies - University of Edinburgh
This material is intended for educational use only and is made available under a Creative Commons

Attribution-NonCommercial 4.0 International License. For all other types of re-use, please contact
Georgetown University Press at gupress@georgetown.edu. Copyright © 2018 Georgetown University Press.

CASAW Teacher Training Programme



ARl sl 3 il oy Jalsad) ST e il Bualsyl G aiay .6
ALl Al Ly bl il Auyel
Aagd ) dagd e caling dalally aaadll o Seadll aan G iy L7

Agalal) aghy o aakiing Jaih aadl) )y sA) ial Ul G iy .8
Bae Lusa ()59 A sy

Reflection:
1. Which type of Arabic do you think you used with your colleagues during this activity?

2. What implication does this have on the way we teach Arabic?

Workshop: Dealing with Diglossia and the Integrated Approach.
Look at the issue of the concept of “being able” or “not able” to do something in Arabic:

Spoken: (s L/ 8L MSA:  aakinl Y [ aadaial
As you can see, the diglossic gap is very wide here, and learners need help to deal with this.
One way of introducing this to learners could be by:
(1) Using a class survey similar to the one we have just completed where learners ask each other
about different things they are able or unable to do in spoken Arabic.
(ii) This would then be followed by asking learners to write up their findings in MSA for
homework.
Question: What type of preparation/preteaching would be required before learners can carry out

the two tasks?

Group Task:
Think of a structure or aspect of Arabic where MSA differs considerably from its spoken

equivalent. Devise a communicative activity to help learners of Arabic bridge the diglossic gap.
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